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Abstract 
The present study tries to show the importance of improving future teacher´s education towards inclusion of minorities, gender 
prejudices and cultural diversity. The participants (N=270) were teachers in training. The main focus of this paper was to know 
the different attitudes between men and women of different ages at this respect. For this, different analysis (means, standard 
deviation and ANOVA) were run. The results show significant differences between males and females in justification of peer 
violence as a reaction, and courage´ (factor 1) and sexist beliefs and justification of gender violence (factor 2). 
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1. Introduction  
The task of preparing future teachers begins with the teacher education programs at institutes of higher 
education. The university thus has a unique role in developing and instilling skills and values. But the university is 
also a place where future teachers must increase their awareness of social and cultural diversity, for society has 
changed considerably over recent decades with the expansion of multiculturalism and diversity. Many student 
teachers aspire to become professional teachers in order to be an important positive influence in their students’ 
lives; even to try to avoid the mistakes their own teachers may have made. However, it may be difficult to fulfill 
the latter proposition; new teachers tend, as many researchers, among them Handler (1993), and Oleson and 
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Tadashi Hora (2012) have shown, to repeat the patterns they know; they usually teach in the way they were taught. 
When the context in which they grew up is different from the current context, this may lead to difficulties. In a 
relatively short time, our society has undergone profound transformations which have wrought significant changes 
to values, social relations, and even customs and the social structure itself.  
Today´s society is characterized by immigration (see Figure 1), with increasingly ethnic and cultural diversity. 
This new world stage exposes new challenges which must be faced. According to Neupert and Baughn, (2013), 
“the stock of immigrants in a country was found to be predictive of the proportion of that country's population 
involved in starting and managing a new business (early stage entrepreneurship)” (p. 293), as well as the growth 
expectations held by those early-stage entrepreneurs. Also, levels of high growth and high growth expectation 
entrepreneurship were predicted by the proportion of more highly-educated immigrants. Multiculturalism is a 
reality, and offers the opportunity to learn and to build a tolerant society. New teachers must be sensitized to 
increase their awareness and knowledge of social and cultural changes to acquire the skills to become good 
professionals, capable of dealing with the intercultural and transcultural reality. A crucial role of teachers is that of 
“transmitting and implanting social values, such as democracy, equality, tolerance, cultural understanding, and 
respect for each person’s fundamental freedoms” (Macbeath, 2012, p. 3). Intercultural-transcultural education, 
education for diversity, and gender equality education imply new academic and social needs.  
 
Figure 1. Flow of immigration from foreign countries (Instituto Nacional de Estadística, 2014) 
Social skills and positive attitudes towards diversity should be an important part of teachers’ values so that they 
may impart intercultural education to their students and contribute to a more tolerant, equitable and fair society 
(Deardorff, 2012). Intercultural competence and education for diversity are more important today than ever given 
the manifestations of discrimination, prejudice and even hate speech that exist in society. These difficulties and 
lack of tolerance toward diverse perspectives could lead future generations to develop intolerant societies 
(Deardorff, 2009). In regard to the influence of teachers in the development of social and personal skills, we must 
underline the importance of teachers’ professional training. Florian and Rouse (2009) affirm that “the task of initial 
teacher education is to prepare people to enter a profession which accepts individual and collective responsibility 
for improving the learning and participation of all children” (p. 596). Not just the knowledge, but values, attitudes 
and even beliefs of the teacher have an important influence on students, making the teacher a critical reference in 
education for tolerance, interculturality, diversity and inclusion (Reynolds, 2001).  Terry Lovat (2009) underlines 
the undeniable links between values education and quality teaching. This is why we cannot ignore the impact of 
teacher values on the teaching process and, in turn, on the students’ attitudes, namely the development of positive 
attitudes to diversity and the acquisition of positive values. An appreciation of cultural and social differences 
contributes strongly to building these qualities. However, as Dronkers and van der Velden affirm we must realize 
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that education itself cannot solve society´s problems; at best, it can merely create conditions to promote a reduction 
of these problems. 
We cannot deny the importance of teachers in the shaping of their students’ attitudes and values. A priority in 
this process knows the teachers’ previous attitudes, values and points of view about social and cultural diversity 
and gender differences, considering that they will become models for their students. This being so, teacher training 
at university is a key for future students and society as well.  
The main focus of this research is to explore the values and attitudes towards diversity, minorities and gender 
violence of teachers in training. Following a society conformed by differentiated roles for men and women that 
remain in this gender inequality is expected to obtain the following results regarding the hypotheses: (1) sex affects 
an individual’s understanding of diversity, minorities and gender violence, (2) age does not affect an individual’s 
understanding of diversity, minorities and gender violence. 
2. Method  
2.1. Participants 
This study surveyed 272 students in a teacher training program; 122 males (45.1%) and 150 females (54.9%), 
ranging in age from 18 to 44.  
The mean age was 20.77 with a standard deviation of 3.28; 90% of the sample was younger than 24. For a more 
detailed description of the age distribution of the participants, see Table I. 
Table 1. Age distribution of participants 
Age 18 19 20 21 22 23 24 25 26 27 28 29 30 31 32 33 34 44 
N 53 68 57 25 13 15 14 7 4 2 4 3 1 1 2 1 1 1 
2.2. Variables and Instruments 
We administered the instrument Cuestionario de Actitudes hacia la Diversidad y la Violencia [Questionnaire on 
attitudes towards diversity and violence] (CADV) created by Díaz-Aguado and Martínez (2004). This 
questionnaire measures types of beliefs that could lead to exclusion and aggression. It consists of 71 questions 
divided into three dimensions, but for this study only the first is used, which in turn is divided into four factors.  
The variables included in the four subscales are 1) justification of peer violence as a reaction, and courage (16 
items); associating peer violence with displays of courage; 2) sexist beliefs and justification of domestic violence 
(17 items); justifying the man as head of the family, sexist discrimination, child abuse and violence towards 
women; 3) intolerance and justification of violence against minorities and as a punishment (14 items); xenophobia, 
racism, rejection of tolerance and diversity, justification of violence against minorities who are perceived as 
different; and 4) agreement with tolerant beliefs and rejection of violence (7 items).  
Participants answered the questions on a 7-point Likert scale, ranging from 1 (strongly disagree) to 7 (strongly 
agree). The scale structure was confirmed using reliability analysis with best fit values for the variables. The 
analysis produced the following internal consistency indices: factor 1 α=.85, factor 2 α=.85, factor 3 α =.82, and 
factor 4 α =.67.  
2.3. Design 
The research methodology was an ex post facto one-group design.  
2.4. Procedure 
The researchers informed the university center directors and the participants about the study goals and 
procedure. After obtaining consent from the center, the main researcher contacted teachers of different degrees to 
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inform of the research and request permission to collect data in their classes. The responsible of the university 
center was in charge of obtaining informed consent of the students. 
The data were collected, in groups with due permissions during the first semester of the academic year 2013. 
The questionnaires were filled by the students in the last 10 minutes. Data collection was conducted as an 
anonymous and voluntary group activity at the university center. 
The students filled out the numbered questionnaires in their classrooms, during their normal class hours.  
2.5. Data Analyses 
As a first step, we performed a descriptive analysis (means and standard deviations) of the responses.  
Next, in order to examine the differences between participants, we did several analyses of variance (ANOVA) 
on the variables sex (2) × age (18). Several post hoc analyses were performed to determine the levels at which the 
variables were significant in the interaction effects.   
We used Statistical Package for the Social Sciences (SPSS) in the Statistics 20 version for Windows. 
3. Results 
The means and standard deviations of responses by variable are shown in Table II. 
Table 2. Descriptive statistics, means and standard deviation of responses by sex and age 
 Factor 1  Factor 2  Factor 3  Factor 4 
 M SD  M SD  M SD  M SD 
Sex            
Male 2.22 0.76  1.88 0.55  2.96 1.15  4.98 1.13 
Female 1.65 0.55  1.57 0.55  2.88 1.12  4.84 0.96 
Age            
18  2.11 0.77  1.87 0.69  3.22 1.12  4.45 1.00 
19  1.91 0.77  1.64 0.50  2.73 1.09  4.90 1.00 
20  1.85 0.62  1.71 0.51  3.09 1.28  4.77 1.00 
21  1.74 0.71  1.73 0.55  2.97 0.95  4.90 1.07 
22  2.20 0.95  1.86 0.67  3.09 0.91  5.22 0.95 
23  1.71 0.58  1.80 0.77  2.79 1.23  5.20 1.10 
24  1.91 0.55  1.58 0.46  2.57 1.15  5.39 1.07 
25  1.51 0.35  1.39 0.33  2.16 0.45  5.82 0.55 
26  2.00 0.54  1.54 0.30  3.24 1.04  5.46 0.69 
27  2.31 1.33  2.06 0.75  4.75 1.67  4.21 0.91 
28  1.88 0.69  1.44 0.32  1.91 0.79  6.00 0.65 
29  2.06 0.22  1.69 0.33  2.45 0.53  5.43 1.51 
30  2.25 -  1.94 -  4.14 -  5.14 - 
31  2.06 -  1.18 -  2.79 -  4.86 - 
32  1.00 0.00  1.00 0.00  1.64 0.91  5.29 1.21 
33  1.38 -  2.18 -  2.14 -  5.43 - 
34  1.38 -  1.09 -  2.07 -  5.71 - 
44  1.19 -  1.12 -  1.86 -  6.14 - 
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For Factor 1, justification of peer violence as a reaction, and courage, the ANOVA results show a significant main 
effect only for sex [F (1,270) = 19.29, p < .001, η2 = .07]. The scores for men are significantly higher than for women. 
Age and the interaction factor are not significant. The variable sex is responsible for the variance in Factor 1 to a 
moderate degree (7%). 
For Factor 2, sexist beliefs and justification of gender violence, the results show a significant main effect only 
for sex [F (1,270) = 7.67, p < .05, η2 = .03]. Men appeared to score higher in sexist beliefs and their justification 
than women. Age and the interaction factor are not significant. The variable sex is responsible for the variance in 
Factor 2 to a low degree (3%). 
For Factors 3 and 4, intolerance and justification of violence against minorities and as a punishment and 
agreement with tolerant beliefs and rejection of violence, respectively, the results shows no significant differences 
between variables.  
4. Discussion  
The goal of this study was to analyze attitudes towards diversity, minorities and gender violence in men and 
women who were studying to be teachers. This main objective was examined in relation to two principal 
hypotheses: (1) sex affects an individual’s understanding of diversity, minorities and gender violence, (2) age does 
not affect an individual’s understanding of diversity, minorities and gender violence. The results lend some support 
to both hypotheses, but the former is not entirely.  
In the case of the variable justification of the peer violence as a reaction and courage, we must emphasize the 
difference between males and females, given that men obtained higher scores in this item, supporting this belief. 
According to Serandoglio (2002), men usually tend to a greater extent of violence, justifying either the use of 
violence or keeping this belief. We also found significant differences, reflected in the high scores obtained by 
males in sexist beliefs.  
However, in reference to intolerance, justification of violence against minorities and as punishment; and 
agreement tolerant beliefs and rejection to violence, respectively, the results showed no significant differences 
between variables. If we take into consideration other studies, we must underline similarities as far as gender and 
attitudes to diversity are concerned. Alonso, Navarro y Vicente (2008) consider the importance of implementing 
programs to develop attitudes of tolerance towards diversity, is spite of they obtained positive results in their 
research. On the other hand, these author emphasize they did not find significant differences between genders. 
In view of the results obtained, we must underline the detection of several prejudices socially and culturally 
embedded, at least in some groups. This perception should be explicitly worked at schools, and that is why 
teachers should be trained in all these abilities before the start their professional career, taking part of the 
curriculum. Al these problems we have talked about above would tend to decrease by promoting cooperative work, 
and heterogeneous groups (Díaz-Aguado, 2005). Carrión-María, López-Espín, Gascón-Cánovas and Torres-
Cantero (2012) establish a link between these atittudes and what they call ´authoritarian attitude´ (p. 188). In this 
way, they hold the hypothesis of the direct relationship between beliefs, discriminatory attitudes, justification of 
violence and a coherent pattern in the conformation of the identity. On the other hand, Viniegra (2007) considers 
these attitudes persevere along the time in young people. That is why the inclusion of programs to facilitate the 
development of values should take precedence over other priorities in education, including teachers training. In 
extent of gender violence, we emphasize, following Alberdi (2005), to prevent this manifestation of violence, it is 
necessary to educate in equality. That is why aggression or violence cannot be justified or considered as a response 
by any means. Hernando (2007) underlines the development of different programs over the past three decades in 
order to educate in this direction. It is possible to change attitudes about false myths and beliefs those are 
responsible for the development and acquisition of  gender violence. 
Although training attitudes, values and social skills are not part of teaching materials, they constitute a 
fundamental part of education for multiculturalism, gender equality, economic conditions or tolerance. Human 
beings are essentially different (Fermín, 2007). that is why we all we should work together and put adequate effort 
in order to get an inclusive society, characterized by values as human diversity and acceptance of the differences 
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(Pérez, 2004). Each student has needs and his own characteristics, as a result of multiple biological and 
environmental factors, something inherent in human beings. 
It is necessary to reflect on the challenges that multiculturalism is promoting in education. As a matter of fact, 
the society in which we live is increasingly diverse. The main aim of the school is to develop socialization, and in 
turn, to teach culture and knowledge. Therefore, it becomes an important vehicle for the transmission of values. 
Teachers are crucial as role models in education, and at the same time as far as values education is concerned. 
They are not just transmitters of knowledge, but also of attitudes, specially, in this changing society we are living 
in. For this reason, social and cultural diversity, and education for gender equality should be a central focus in 
school curriculum, although it is likely necessary an external support due to social current demands. Effective 
programs can contribute to improve social competence, skills and values in this sense (Montero, 2000). Teachers 
must be able to promote social and personal development in children, and in turn, they must have those values they 
are trying to transmit and implement in their students (Marchesi, 2008). This requires much more training in 
educators, and in a more complex and complete way. Torres and Serrano (2007) underlines the teaching training 
must always address social needs and changes. It seems to be necessary a rigorous evaluation of these attitudes 
towards diversity to avoid ethnocentric attitudes, and in turn, to implement prevention programs in childhood. 
Weddington and Rhine (2006) underscore that “teacher education institutions are therefore charged with the 
responsibility of preparing future teachers with understanding of difference and sensitivity to how the cultural and 
socio-economic background of their students impacts their students’ educational experience”(p.39). 
As we previously underlined, and due to the obtained results, teachers in training should be sensitized in this 
direction in order to understand social and cultural new realities, and in turn, to develop needed skills to become 
appropriate professionals. One of the main teacher´s duties they hay to assume in this changing world consists of 
transmitting social values, as education for diversity, and gender equality. 
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